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ee 


The Ministry of Education is developing a 
Curriculum Guideline which will provide for two 
senior division courses in Fashion Arts. As part of 
' this process, one copy of the validation drafttsorgene 


guideline is enclosed for your information and 
Leecrion. = 


This draft guideline was developed by 
Writing and Advisory Committees composed of teachers 
and college and business representatives. Educators 
are now asked to study the validation draft and | 
provide reactions and suggestions for improvement. 
The validation period extends until May 20,- 19sec 


Each school board is asked to submit a 
Single validation response which summarizes the 


suggestions of interested teachers and administrators 
of the board. 


You_may duplicate the validation draft for | 
your own validation activity. Suggested changes of 

an editorial nature should be marked in red on a copy 
of the validation draft and noted by page number on a 
page stapled to the draft. 
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FASHION ARTS 


dis INTRODUCTION 


ee DEFINITION 


Fashion, in its broadest definition, is a general social 
phenomenon that affects and shapes all human beings. 
Fashion is not limited to clothing or personal adornment. 
Clothing can be considered as active expression of the 
Pasion of a particular period, but clothing is only a 


small part of the entire fashion phenomenon. 


When clothing does serve a utilitarian and protective 
function, other functions are significant and can be 
understood through the study of fashion. For example, 
fashion can be considered a cultural activity anda 
catalyst for social and interpersonal behaviour. Fashion 
makes a statement of the social spirit of the times that is 
determined by social and cultural norms, individualism, 
environmental needs, economic conditions and technological 
innovations. Fashion may also produce a visual statement 
of the structures within society as clothing differentiates 
among the roles, professions, social status, and 


socio-economic positions of a society. 


Fashion must be novel. It is the desire for change that 


leads to the acceptance of the cyclical movement of 


fashion. At certain periods, fashion may become nostalgic, 
but it will never reappear exactly in the same form. While 
a standing-still of fashion occurs occasionally, as in 
academic regalia, national costume and religious habits, 


generally fashion is in a constant state of flux. 


Fashion may be defined as a continuing process of change in 
the styles of living, including dress and behaviour, that 
is accepted or followed by large groups of people at any 


given time and place. 


The study of such a wide ranging social phenomenon requires 
a wide range of perspectives for its study. The methods of 
economics, psychology, sociology, aesthetics, anthropology 
and ethnology all merge in the study of fashion. As such 
fashion arts is the social science that provides for the 


study of fashion from this broad range of perspectives. 


1.2 THE GOALS OF EDUCATION 


The Ministry of education, in, Ontario strives. to iprovide in 
the schools of the. province) equal opportunity for all. In 
Leow contri bution» to programs, personnel, facilities, and 
finances, the ministry has the overall purpose of helping 
individual learners to achieve their potential in 
physical, intellectual, emotional, social, cultural, and 
moral development. The goals of education, therefore, 


consist of helping each student to: 


i Develop a responsiveness to the dynamic processes oF 
Learning 


Processes of learning include observing, sensing, 
inquiring, creating, analysing, synthesizing, 
evaluating, and communicating. The dynamic aspect of 
these processes derives from their source in many 
instinctive human activities, their application to 
real-life experiences, and their systematic 


imcerrelatLlon Within the curriculum. 


In particular, the processes of learning contributes 
to the ongoing evaluation that leads to personal 
development and sensitivity to special needs. By 
definition, fashion arts focuses on the use of 
clothing, dress and personal appearance as ways of 


developing and improving communication. In addition, 


Sf 


the dynamic aspect of these processes is integral to 
making fashion arts relevant to real-life experiences. 
further, the process gives satisfaction and 


opportunities to experience success. 


Develop resourcefulness, adaptability, and Crea tin ue 
in learning and living 


These attributes apply to modes of study and Anquiry, 
to the management of personal affairs such as career 
plans and leisure activities, and to the ability to 


deal effectively with challenge and change. 


Fashion arts is a dynamic field of study which 
regularly presents challenges to individuals who must 
adapt and cope with changes in the fashion industry. 

By understanding this change and by practising relevant 
skills, students develop a resourcefulness that 
contributes to creative decision-making relative to 
personal life management, careers, and leisure 


activities. 


Acquire the basic knowledge and skills needed to 
comprehend and express ideas through words, numbers, 
and other symbols 


Such knowledge and skills will assist the learner in 
applying rational and intuitive processes to the 


identification and solution of problems by: 


4. 


a) using language aptly as a means of 


communication and an instrument of thought; 


b) reading, listening, and viewing with 


comprehension and insight; 


c) understanding and using mathematical 


Operations and concepts. 


A deliberate effort should be made to bridge the gap 
between the language used by students and the 
specialized language and terminology of fashion arts. 
Specific writing and interviewing skills that apply to 
the fashion industry should be developed. Since 
fashion arts involves a substantial visual component, 
understanding non-verbal language and communication is 
essential. In addition understanding and applying 
design and product information enhances the wide use of 
textiles and cosmetology products. Further, a 
comprehension of the special fashion needs of consumers 


iseintegral to fashion arts. 


Develop physical fitness and good health 


Factors that contribute to fitness and good health 
include regular physical activity, and understanding of 
human biology and nutrition, the avoidance of health 


hazards, and concern for personal well-being. 


As the technological complexity of textiles and 
cosmetology products increases, consumer decisions 
regarding the avoidance of health hazards and the 
concern for personal well-being increase. For example, 
health hazards related to textiles should address 
issues. such as proper fit, safety e.g. loose ‘clotiaagd, 
fumes/odours in the work environment, fire hazards and 
health concerns such as skin disorders and allergies. 
The wise and safe use of equipment and working 
environments is also integral to accident prevention. 
The image that fashion promotes should be examined. 
There is an opportunity in fashion arts to develop 
positive attitudes in students that enhance self and 
physical well-being. The need to understand the 
psychological impact and social ramifications of 
fashion is integral to personal well-being. Further, 
wise consumer practice, including the understanding of 
the Hazardous Fabric Act is essential to minimize 


health hazards. 


Gain satisfaction from participating and from sharing 
the participation of others in. various sormowor 
artistic expression 


Artistic expression involves the clarification and 
restructuring of personal perception and experience. 
It is found in the visual’ arts, music, dranayeand 


literature, as well as in other areas of the curriculum 


‘bs 


where both the expressive and receptive capabilities of 


the learner are being developed. 


Devyelopcan tee linggofiselieworrn 


Self-worth is affected by internal and external 
influences. Internally it is fostered by realistic 
self-appraisal, confidence and conviction in the 
pursuit of excellence, self-discipline, and the 
Satisfaction of achievement. Externally it is 
reinforced by encouragement, respect, and supportive 


evaluation. 


An extension of this program through real-live 
experience in the fashion industry through cooperative 
education experiences allows students to enhance their 


feelings of self worth. 


Deve Lopmanununuctstanaing oO. the role (or the individual 
Woon eicoronl by an euies OL OL Lic eramiivowlehin 
SOCITeLY. 


Within the family the individual shares responsibility, 
develops supportive relationships and acquires values. 
Within society the family contributes to the stability 


and quality of a democratic way of life. 


For some families the study of fashion is irrelevant; 
however, in others the entire family is involved in a 


fashion enterprise (industry). 


ois 


Acquire skills that contribute to self-reliance in 


solving practical problems Ine VeELyUdyernLoe 


These skills relate to the skilful management of 
personal resources, effective participation in legal 
and civic transactions, the art of parenthood, 
responsible consumerism, the appropriate use of 
community agencies and services, the application of 
accident-prevention techniques, and a practical 
understanding of the basic technology of home 


maintenance. 


Students will learn supervisory roles and leadership 
skills which will aid them in decision making and 


problem solving related to responsible consumerism. 


Develop a sense of personal responsibility in society 


at the local, national, and international levels 


Awareness of personal responsibility in society grows 
out of knowledge and understanding of one's community, 


one's country, and the rest of the world. 
It is based on an understanding of social order, a 
respect for the law and the rights of others, anda 


concern for the quality of life at home and abroad. 


Fashion arts program should enable students to 


objectively interpret media messages in the fashion 
industry, as well they should be able to understand the 
tensions that arise when certain political decisions 


are made in.relation to off-shore. clothing jproduction. 


10. Develop esteem for the customs, cultures, and beliefs 
ofethe wide variety of societal groups 


This goal is related to social concord and individual 
enrichment. In Canada it includes regard for: 

a) the Native peoples; 

b) the English and French founding peoples; 

e) muiticulturalism; 


d) national identity and unity. 


Clothing can be a valuable tool in the study and 
appreciation of various cultures and of subcultures 
relative to society as a whole. Students will gain a 
feeling of self-worth through an understanding and 
appreciation of their contribution of Canadian fashion 


to society. 


besncoulrershillssandsattitudes that.will lead to 
Savi SsbacuilCn wandwproductivi tysin the world of work 


In addition to the appropriate academic technical and 
interpersonal skills, this goal relates to good work 


habits, £Llexibility, initiative, leadership, the 


ability to cope with stress, and regard for the dignity 


OE WOrk. 


The practical and work related experiences in the 
fashion arts program contribute to the appreciation of 
the dignity and the intrinsic value of work. In 
fashion arts students should have the opportunity to 
learn and practice skills that are relevant) Comiine 
world of work including those related to planning and 
decision-making, dealing with stress and changes, and 
the appreciation of the intrinsic value of the total 


experience. 


12. Develop respect for the environment and a commitment to 


the wise use of resources 


This goal relates to a knowledgeable concern for the 
quality of the environment, the careful use of natural 


resources, and the humane treatment of living things. 


In the fashion arts program students develop an 
understanding of the need for the preservation of 
endangered species. The student will also be provided 
with opportunities to examine the relationships between 


clothing needs and environmental factors. 


I3- Develop values related to personal, ethical, or 
religious beliefs and to the common welfare of society 


Moral development in the school depends in part on a 
consideration of ethical principles and religious 
beliefs, a respect for the ideals held by others, and 


the identification of personal and societal values. 


In particular, fashion arts promotes an understanding 
of how attitudes, values, preferences and beliefs 


influence the choices individuals make about fashion. 


It encourages sensitivity to the rights of others in 
the fashion industry. For example, issues such as the 
copyright of design, the rights of individuals in the 
work place, and the respect for individual creativity 


and choice are considered. 


The preceding goals are not arranged in any hierarchical 
order, nor are they discrete categories from which a 
checklist should be made. The integrated nature of 
learning and the complex pattern of human development 
preclude such a sequential or fragmented approach. The 
translation of the goals into curriculum objectives, 
however, will undoubtedly result in sequences of learning 
appropriate to the particular levels and stages of 
development of the students for whom programs are being 


planned. 


1.3 AIMS OF FASHION ARTS 
The following aims indicate the intent of all fashion arts 
courses. while the emphasis and depth may vary for 


different levels, each aim must be included in all courses. 


This program will provide opportunities for each student to 


develop: 

° an understanding of the nature and function of 
fashion in society; 

° an understanding of the evolution of fashion and 
its relationship to societal change in the past, 
now and in the future; 

. skills that will enhance positive self-esteem and 
personal development; 

° basic awareness and skills in problem-solving, 
decision-making, and human interaction that can be 
used within the fashion industry; 

° an understanding of how attitudes, values, 


preferences, beliefs, and special needs influence 


the choices individuals make about fashion; 


an understanding 


industry and how 


an understanding 


Pasion Industry 


of the role of the fashion 


it relates to the economy; and 


of how technology influences the 


and related career choices. 


1.4 THE FASHION ARTS PROGRAM: POLICIES 


This guideline provides the policy from which school boards 


shall plan, implement, and review a fashion arts program. 


When this program is offered in “schools it must satistyetne 


following policy requirements: 


This guideline provides for two Senior Division courses 
at the basic, general, and advanced levels of 


difficulty in each grade. 


In order to preserve the cohesiveness of the program, 
no portion of this guideline may be offered for 


fractional credit. (Refer to OSIS, section 495.2) 


Where fashion arts courses are offered in the 
cooperative education mode within the requirements 
outlined in OSIS, section 5.11, a maximum of three 


credits for each courses may be allotted. 


Although no prerequisites are required for Fashion Arts 
I and II, it is highly recommended that students take 


Fashion Arts I before taking Fashion Arts II. 


Organization 


The fashion arts program is organized in the following 
manner: 
BashloOncArtcal< 
* fashion fundamentals 
design in clothing and appearance 
*stashzon production 1 
* fashion merchandising 


* career planning 


Fashion Arts II: 
* fashion and behaviour 
*-fashion, production Il 


* fashion design 


+ 


fashion merchandising 


Retachions inethe future 


2. CONSIDERATIONS IN DEVELOPING PROGRAMS 


2-1 NEEDS OF ADOLESCENT STUDENTS 


During their years in the Senior Division students are 
maturing towards young adulthood. The tasks of critical 
importance at this stage of the life cycle include: 
adjustment to the approaching independence from parents 
and other authority figures; establishment of effective 
social and working relationships with others; preparation 
for a possible vocation; and the further development of a 
system of values and a sense of identity. Recognition of 
these developmental tasks of late adolescence can be 
useful in designing courses which meet the special needs 
and interests of students in the Senior Division. The 
fashion arts program needs to be structured in such a way 
that resourcefulness, creativity, independence, and 


self-exploration are encouraged. 


Senior Division students are increasingly aware of the 
variety of life styles in our multicultural society iiey 
are aware, too, of the role of fashion in projecting sgotn 
a personal and a social image, and they are ready to 
examine the values that underlie personal decisions and 


societal trends in fashion. 


Sr2eohAOEOULLY 


The equal availability of all courses in schools to both 
male and female students is a requirement of the Ministry 
of Education. This policy has)» special significance in 
fashion arts. The guideline provides for the development 
of a program which has equal applicability and appeal to 
male and female students. It is intended that the 
learning environment, as well as the materials and methods 
used, be exemplary models of sex equity, avoiding both 
implicit and explicit sex-role stereotyping. Teachers 
should be sensitive to the needs of both sexes when 


preparing courses of study. 


Males and females are equally involved with fashion. 

A co-operative effort on the part of students, parents, 
administrators, and teachers are required to help overcome 
Stereotypical thinking that implies fashion is for females 
only. Inviting male as well as female speakers, who have 
experiences in the fashion industry or related areas, 


should also be considered. 


235 ee XCEPTLONAL SAUER LES 


Exceptional students should participate in fashion arts 
courses at levels congruent with their interests and 
aptitudes. Teachers should be prepared to make 
appropriate program modifications (in terms of teaching 
Strategies, pacing, assessment and evaluation, and the use 
of facilities and equipment) for students with a variety 


of exceptionalities. 


Exceptional students are identified through an 
identification, placement, and review committee (IPRC). 
Procedures for their identification are outlined in the 
Education Act, 1982, and Regulations. Under this 
legislation, exceptionalities are defined as behavioural, 
communicational, physical, intellectual (including 


gifted), and multiple. 


In addition to this identification process, special 
education legislation requires that appropriate courses be 
developed or modified to accommodate the exceptional 
student's individual needs. The modifications required in 
fashion arts may be quite extensive and may require the 
use of specially designed space and equipment for severely 
handicapped students (e.g-, specially designed small 
equipment, lower counters for wheel chair students, and, 
in some cases, computer programs for pattern drafting, 


Figure analysis; and clothing construction). 


As for all students, the programs offered to exceptional 
Students must be based on and modified by continuous 
assessment and evaluation. The use of flexible assessment 
techniques, such as observation and teacher-student 
interviews, should be used to supplement the more formal 
types of assessment so that a more personal and complete 
picture of the student's progress may be obtained. The 
product to be evaluated may also need to be different. 

For example, oral presentations could be used instead of 
written assignments, and microcomputers could be used by 


students who cannot talk and/or write. 


In preparing to teach exceptional students, teachers 
should acquire information about the students that may be 
available from resource staff who know the students, from 
educational, psychological, and medical information on 
students' records, through observation and personal 
contact with each student, and through ongoing 


consultation with parents. 


As teachers become acquainted with their students, they 
will adopt strategies and approaches that meet the needs 
of exceptional students. The following suggestions are 


intended to give teachers a range of ideas. 


Students with behavioural exceptionalities 


- Special care should be taken to ensure that 


instructions are expressed clearly and concisely. 

- Additional supervision should be provided around 
potentially dangerous tools and equipment. 

- Tasks should be assigned at each student's level of 
ability to maximize his/her opportunities for success 
and satisfaction. 

- Routines should be consistent and carried out with 
minimal disruption. 

- Students should know their specific tasks at the 
outset, and a schedule of activities should be 
maintained. 

- A “quiet area" should be provided for students who are 
temporarily unable to cope. 

- Positive reinforcement should be used for acceptable 
behaviour, and the consequences of misbehaviour should 
be handled consistently, ensuring that the students 


involved understand the cause-and-effect relationship. 


Students with communication exceptionalities 


- New vocabulary should be taught in context; objects 
used in class activities should be labelled. 

- Students should be provided with visual as well as 
auditory clues and/or reinforcement. 

- Teachers should enunciate clearly and rephrase any 
question or statement if students do not understand. 

- Classroom distractions should be reduced to a minimum. 


- Alternative modes for communication should be used to 


eliminate physical barriers to self expression (e.g., 


microcomputers and appropriate software). 


studgenctsawith physical exceptionalities 


. Extra time may be necessary for the completion of 
assignments. Where appropriate, the amount of writing 
should be reduced or perhaps eliminated and alternative 
methods of recording (e.g.e, tape recorders) utilized. 

- Videotaped sessions with Renoreorst ade for students to 
review. 

- Additional space and modified equipment or tools might 
be required to accommodate a eee nea 

- Floors should be free of obstructions and covered with 
non-slip materials. 

» Microcomputers, Bliss boards, or other devices should 
be provided for students who are unable to communicate 


by talking or writing. 


Students with intellectual exceptionalities (other than 
ei tted) 


- Rules should be expressed simply, clearly, and 
consistently; teachers should use sequential 
instructions that are developed in logical steps. 

. New skills should be demonstrated and their practice 
supervised, especially when activities involve the use 


of potentially dangerous equipment. 


Immediate feedback should be provided to students. 
Improvements of levels of performance should be 
expected, encouraged, and applauded. 

Functional reading and mathematics skills should be 
reinforced in each lesson wherever possible. Print 
materials for students should be chosen to suit 
students' reading levels. 

The development of individual skills should be stressed 


and competition avoided. 


Students with intellectual exceptionalities (Gites 


Creativity, ATeeecent thinking, and skills of analysis, 
synthesis, and evaluation should be encouraged. 
Students should be encouraged to develop organizational 
and leadership skills through the use of class 
presentations making use of wide variety of media 
techniques and new technologies. 

Individual projects requiring independent study should 
be emphasized. High standards that cause students to 
extend themselves should be encouraged. 

Use should be made of facilities, personnel, and 
equipment outside of the school. The expertise of 
people in the community should be drawn on to enhance 


learning activities. 


The following Ministry of Education publications contain 


suggestions on teaching strategies for pupils with various 


exceptionalities: 


Gifted Learner, 1984. 


Children With Physical Handicaps and Health 
Impairments, ST Be 
Chagvarens WithemM 1 id ante lblectua lL Bang Leape ye lo 79% 


Behaviour, 1984. 


Children With Communication Exceptlonalitiues 721979. 
Vis5i0n ,2.1978. 


Children With Gearning Disabilities, 1984. 
Children With Moderate and Severe Intellectual 


Handicaps, 1981. 


2.4 ADULT STUDENTS 


Adults enrolled in regular school programs may be grouped 
in classes composed exclusively of adults or integrated 
with regular school-age students. Relatively small 
adjustments in planning may provide substantial benefits 
for adult learners as well as enrich the experiences of 


regular students. 


In designing curricula and courses of study, teachers 
should adapt content and use teaching strategies that meet 
the needs of adult learners as well as take advantage of 
the unique characteristics of the adults. The following 
are some characteristics of adult learners: 

= Most consider formal learning as subsidiary to their 
primary role, which is mainly socially oriented (e.g., 
mother, father, community citizen). Their enrolment in 
formal learning programs is basically voluntary and 
usually on a part-time basis. 

- They tend to have broad experience, come from a variety 
of backgrounds, and have different interests, 
attitudes, levels of formal education, occupations, 
ages, and family responsibilities. 

= They are motivated to undertake formal learning for a 
definite purpose. They see the need for programs that 
can help them in their present careers or are at a 
stage in their life cycle or job cycle that requires’ a 


new direction. 


- Their individual learning styles are usually more 
pronounced than those of school-age children; 
therefore, adults tend to have a preferred mode of 
learning that has been defined through their past 


learning experiences. 


= Adult students are very pragmatic and therefore prefer 


learning experiences that are problem-oriented. 


Fashion Arts provide an opportunity for interaction between 
adult learners and regular day students in which both can 
explain their experiences and points of view. Teachers 
should take advantage of the characteristics listed above 
and modify teaching and learning techniques to accommodate 
adults within the program. Although the following 
suggested techniques are suitable for most classroom 
Situations, they are especially critical for programs that 


include adult learners: 


- Learning objectives should be reasonable, rational, 
relevant, and purposeful. 

= The level of language used in instructing adult 
learners should reflect their level of maturity. 

- The experiences of adult learners should be 
utilized the classroom. 

- Small-group discussions and individualized learning 
methods should be provided. 


= Self-direction and autonomous learning should be 


encouraged by providing learners with increased 
responsibility for task analysis, course content, and 
evaluation methods. 

Courses should be provided at appropriate levels of 
difficulty to accommodate the learning abilities of 
adults. 

A humanistic approach will provide a safe and 
comfortable learning environment to the adult learner. 
Immediate feedback should be provided and regular 
encouragement offered in order help adult students take 
charge of the learning process. 

A broad range of evaluation methods, both formative and 


Summative, should be used. 


2-5 RACE AND ETHNOCULTURAL EQUITY 


It is essential that Canadians be aware of the cultural 
and racial composition of our society. Teachers should be 
encouraged to develop courses that are consistent with the 
educational goals of race and ethnocultural equity 

and that reflect fairly and accurately the reality of 
Canada's multicultural and multiracial society. Fashion 
arts can contribute to the attainment of these objectives, 
Since clothing and personal adornment are one of the ways 


in which cultural traditions are expressed. 


In particular, the fashion arts program will assist and 

encourage students to: 

- develop and retain a personal identity by becoming 
acquainted with the historical roots of the community 
and culture of their origin .and by developing a sense 
Of concinuity with the past; 

- begin to understand and appreciate the points of view 
from varied racial and ethnocultural backgrounds; 

- learn the social skills and attitudes that will enable 
them to work effectively and responsibly within 
Canada's multicultural and multiracial; 

- develop an understanding and appreciation of the 
fashion traditions of other cultures through a variety 


of experiences with clothing, costume, and dress. 


Students of fashion arts should recognize that culture is 
fundamental to our nature as people and that 


self-awareness and cultural awareness are inseparable. 


3. PLANNING INSTRUCTIONAL APPROACHES 


reel LEVE bob DILBERT CUGLY 


Courses developed from this guideline may be offered at 
three levels of difficulty - basic, general, and advanced 
- and may be adapted to meet the learning needs of 
exceptional students. The general characteristics of the 


three levels of difficulty are as follows: 


Basic Level 


Basic-level courses should be designed to focus on the 
development of personal skills and self-confidence, and on 
preparation for the world of work and leisure. These 
courses will assist students to prepare for a successful, 
independent home and working life, to communicate 
effectively, and to develop attitudes that foster respect 
for the environment, good health and fitness, and a 


positive approach towards work and leisure. 


Basic-level courses in fashion arts should focus primarily 
on practical activities. Time spent on the acquicationiwos 
theoretical knowledge and concepts should be kept to a 
minimum, and the knowledge and concepts presented should 
be directly related to classroom and life experiences 


wherever possible. 


General Level 


General-level courses should prepare students for 
employment or for further education at colleges of applied 
arts and technology and at other private post-secondary 


educational institutions. 


General-level courses in fashion arts should assist 


Students to develop: 


- the attitudes, skills, knowledge, and understanding 
that will permit them to enter directly into 
employment upon graduation or to enter certain programs 
at colleges of applied arts and technology; 

-« the personal skills (such as those relating to problem- 
solving and domestic consumer, and recreational 
activities) that they may need throughout their lives; 

+ an understanding of the language, assumptions, issues, 
and career opportunities in the various fields of the 


fashion industry. 


Advanced Level 


Advanced-level courses should focus on the development of 
academic skills and prepare students for entry into 
university or colleges of applied arts and technology. 


Such courses should help students to understand the 


theoretical sprinciples; practical “applications, and 


substantive content of a subject. 


Advanced-level courses in fashion arts should emphasize 
the development of critical thinking and creative problem- 


solving skills. 


3.2 THE LEARNING PROCESS 


Since learning is an interactive process - the aims and 
objectives of fashion arts courses should be accomplished 
by involving students in discussion, observation, research 
and special projects, group activities and experiential 
learning. Not only should students be expected to acquire 
knowledge, attitudes and skills in the subject matter, but 
they should become more skilled as Iearners, to analyze 
problems independently and to derive satisfaction from both 


independent and co-operative accomplishments. 


When planning a fashion arts course, teachers should try to 
achieve a balance in their teaching approaches. The 
following questions may serve as a checklist for teachers 


when planning teaching strategies and learning activities: 


1. Are there opportunities for students to describe 
personal experiences and express their own beliefs and 
values? 

2. Is there discussion and reflection about the 
similarities and differences of shared personal 
experiences? 

3. Are there activities designed to build upon students' 
experiences and extend their understanding of the 
concept? 

4. Do students have the necessary information about the 


specific conceptxor topic? 


5. Are students able to develop and demonstrate mastery of 
acquired knowledge and skills? 

6. Are there opportunities for students to solve problems 
and design their own open-ended explorations of the 
CONCe pi. 

7. What opportunities are provided for students to 
synthesize the results of their learning and share the 
meaning and usefulness of what they have learned? 

8. Are there ways of challenging the creativity of 
students to find new ways of sharing or applying what 


they have learned? 


A number of selected instructional approaches are described 
below. They are not intended to be an exhaustive list. 
Rather, the purpose is to highlight a few approaches 


appropriate: to fashion, arts courses. 


Individualized learning and independent study. The terms 


individualized learning and independent study have slightly 
G@ifterent connotations. Both activities are based on the 
premise that students who engage in a learning program that 
is of vital interest to them learn more and in the process, 
acquire better learning techniques. Learning is 
individualized when students feel that they have some 
SPontrol over one for all of the following: the frequency 
and duration of input meetings and study sessions; choice 
of subject matter; sequence of units and depth of 


treatment; objectives; decisions on readiness for 


assessment; criteria for evaluation; and learning methods. 
The more that students participate in determining the 
components of their learning activities, the more 


independent they become. 


The techniques of independent study must be” learneéds saa 
the program progresses, students can become increasingly 
independent. For example, learning packages and computer 
managed instruction may be helpful at first, since they 
allow students to work independently within a specific time 
frame while depending on a teacher-structured package for 
content and learning procedures. In an independent-study 
Situation the teacher must act as an adviser, providing 
direction based on the goals of education and the aims of 
the fashion arts program, setting the expectations for 
activities, and negotiating with students about the paths 
of their inquiry at predetermined intervals. Contracts 
drawn between the teacher and students may be used to set 
limits and to clarify the procedures to be followed. 


(OSIS, 6.3). 


Small-group activities. Many students respond well in 


learning situations that involve working in small groups. 
Some may need others to stimulate or help them learn; other 
are motivated by a team effort. Where a project is large, 
Students can work on parts of the project and complete it 
as a small group experience. Since much of learning 


involves social interaction, the use of small groups may 


increase students' opportunities to derive meaning from 


Certain. tasks. 


Small-group instruction can also facilitate classroom 
Organization. A large class may be divided into groups, 
Wecuecie Qroups» working on units requiring different 
resources and facilities. Through the use of small groups, 
more students can be involved in role-playing, discussing 
case studies Srasonctroversial topics, solving real oor 


hypothetical problems, or exploring new concepts. 


Inquiry method. The inquiry method requires students to 
ask, as well as respond to, specific questions that can be 
answered by the use of different types of thinking, i.e., 
Cried lWsanalytical, imaginative, and conjectural. . To 
answer questions, students use reason, evidence, inference, 
intuition and generalization. Questions should be 
appropriate to the objectives of fashion arts being 


Studied and to the aims of the fashion arts program. 


The basic inquiry model presented in the Ministry of 
Education document Research Study Skills: History and 
Geography, (1979), provides a structured framework which 
will help students understand issues and strategies for 


specific projects. 


Demonstration. It is important when providing information 


to compliment lectures with demonstration. Talking about 


such topics as color application, fibers, fabric 
construction, and fashion silhouettes, needs to be 
integrated with demonstrations that show the students 
samples, either by using pictures, media or real-life 
presentations. While demonstrations tend to be teacher 
centred, they may also be opportunities for students to 
share what they have learned. Demonstrations may involve 


the whole class or may be done with small groups. 


Learning-activity packages. In a learning-activity 


package, the main ideas or concepts to be learned are 
outlined, the objectives are stated, and a variety of 
learning experiences are described clearly enough for 
students to follow the directions, individually or in 
groups. Such learning experiences could involve activities 
such as discussion, viewing, collecting, doing experiments, 


interviewing people, and/or researching topics. 


Learning-activity packages can be used at any level of 
difficulty; they encourage students to work independently 


and take responsibility for their own learning. 


a5 LANGUAGE ACROSS THE CURRICULUM 


Since the language activities of reading, writing, 
Speaking, and listening are the basic means of learning 
common to all subject areas, all teachers must ensure that 
the four aspects of language receive appropriate emphasis 
and treatment in their subject areas. Teachers should 
create an environment that encourages students to use 
language to explore concepts, solve problems, and explain 
ideas. A deliberate effort should be made to bridge the 
gap between the language normally used by students and the 
special language and mode of expression integral to 
fashion arts (e.g., the terminology of textile production 
and the manufacture Gre clothing; the specific vocabulary 


used to describe the silhouette of clothes). 


Fashion arts provide many opportunities for teachers to 
assist students in developing language skills. Learning 
Aceivyitves that involve writing in. a variety of forms, 
audio-visual presentations, and small-group discussion 
should be encouraged. Moreover, since fashion arts 
involves a substantial visual component, understanding 
non-verbal language and communication is essential. 
Students will also better appreciate the use of language 
eralis it, they understand the relationship of these skills 
to the expectations of the fashion industry; for example, 
interviewing and working with the public is integral to 


fashion merchandising. 


3-4 COMPUTER APPLICATIONS IN FASHION ARTS 


Much has already been said about the introduction and use 
of computers in our society and about the impact they may 
have on the educational system. With the increased 
availability of microcomputers within our school system, 
fashion arts courses must increasingly incorporate 
knowledge, skills, and attitudes related to computer 
technology. This can be done in a number of ways. For 


example, teachers could: 


- explore the capabilities and applications of computers 
in assisting with the learning process in the 
classroom; 

This might include simulations of problems such as 
those encountered in fashion retailing. 

- provide students with opportunities to learn how a 
computer stores, retrieves, and handles information; 
This might be done with guidance services when 
exploring career opportunities. 

* encourage students to use word processing as a way of 
presenting reports and documents; 

- explore ways in which the new technology is direcer:y 
affecting the fashion industry; 
this advent of computerized assisted manufacturing has 
many implications for fashion production. The 
availability of inventory control software is becoming 


integral to fashion merchandising. The use of teletext 


and video text has far reaching implications for the 
consumer who will be able to shop at home. 

discuss with students the ethical issues relevant to 
the use of new technologies and consider the future 


implications for society. 


3-5 INFORMATION ON CAREER OPPORTUNITIES 


All students in fashion arts should be learning about 
employment opportunities available in the fashion 
industry. Jobs may be found in the textile industry and 
with clothing manufacturers and retailers. Satellite 
industries such as cosmetology, modelling and fashion 
accessories may also make use of skills developed in the 


Fashion arts program. 


Students will also need current information about 
educational requirements for university and community 


college programs. 


Information about post-secondary and employment 
Opportunities is contained within the database of the 
Student Guidance Information System (SGIS). Students and 
teachers may access this database through a microcomputer, 
or may obtain the information by mailing a request to the 


Ministry of Education. 


Fashion arts teachers and guidance counsellors should work 


together to: 


- provide students with the information they need to make 
appropriate educational decisions; 

- assist students in their subject selections; 

- advise students on the most appropriate training routes 


to meet their needs; 


- teach students job-application and interview skills; 
»- obtain the services of professionals in selected fields 
who could act as student mentors; 


- help students compile a quality fashion arts portfolio. 


Students should also be encouraged to consider current 
trends and possible changes in future employment 
opportunities. Technological development, for example, is 
radically changing the character of many work 
environments, with the result that traditional jobs are 
being redefined. A focus on careers should acknowledge 
that the fashion industry, including jobs and work skills, 


will undergo change throughout an individual's life span. 


3-6 SAFETY CONSIDERATIONS 


A safety-conscious attitude among students and the 
development of student vigilance in matters of safety and 
accident prevention must be an objective of all fashion 


arts courses. 


All teachers of fashion arts should be familiar with the 
relevant provisions of the Education Act, the Occupational 
Health and Safety Act, and the Flammable Fabrics Act, as 
well as with the safety policies of the Mati see of 


Education and their school board. 


To ensure a safe educational or working environment, 
Students must adhere to proper practices and demonstrate 
their knowledge of the proper use of tools and equipment. 
Dull, broken, or improperly adjusted tools and equipment 
are a frequent cause of injuries both in classes andeain 
the workplace. Students must also be made aware of the 
hazards of improper grooming and dress when working around 
or with equipment. Furthermore, an awareness of the 
safety hazards inherent in certain fabrics can contribute 


to wise consumer practices and safety in the home. 


4. DEVELOPING A COURSE OF STUDY AND INSTRUCTIONAL UNITS 
4.1 COURSE PLANNING 


The description of the program outlined in this guideline 
contains a list of aims and core content for each course. 
Within the rationale of this guideline it is permissible 
to develop senior division courses in leading to the 
Ontario Secondary School Diploma (OSSD). Where there is 
insufficient enrolment to justify a particular course, 
some form of bilevel or multigrade class may be 
necessary. In such cases, courses designed on the basis 
of individualized instruction may be the best approach. 
Other modes of delivering programs in small or remote 
schools include the use of community facilities through 


co-operative education. 


4.2 THE COURSE OF STUDY 


The rationale described in this guideline outlines 
expected outcomes. The objectives and activities that 
make up the fashion arts program reflect the rationale 


outlined. 


In preparing a course of study, educators must: 

» assess the needs of students and the community in 
Pe anion to the particular fashion arts program being 
considered; and 

- identify the provincial Goals of Education and their 
interpretation that will support fashion lartsilaims and 


objectives. 


A course of study should contain the name of the guideline 
on which the course is based as well as a description of 
the course, its level of difficulty, credituvalia mame 
objectives, and the subject-content headings, methodology, 
and strategies for assessment and evaluation. Significant 


resources for each unit should be identified. 


It is expected that the methods, processes, and materials 
outlined in this document will be adapted to suit the 
Specialized requirements of particular communities and 


schools. 


The course description should provide a statement of the 


fashion arts: programs lt should identify the course's 
Botenvialsapplication for’ further education options, as 


well as the learners for whom the course is intended. 


Any additional information that would be useful to 
students, such as the availability of a co-operative 
education component or other mode of deliveries in 


course, should also be indicated. 


The course objectives should be specified under a separate 
heading. These should focus on the areas of competence to 
be acquired by students and should include the specific 

core objectives identified for each unit in part B of this 


document. 


The core content identified in the guideline should be 
dicted ,was well as) the optional content planned by the 
teacher for the course. Some guide to the time allocation 
Eonieach unit, of content, is.,.essential. . These time 
allocations should be approximate, as some flexibility is 
necessary to meet the specific needs of different groups 
of students. Techniques for assessment and criteria to be 
used in evaluating student achievement should also be 


indicated. 


4.3 INSTRUCTIONAL UNITS 


The outline of instructional units reflects the teacher's 
management strategy for the course and is the 
responsibility of the individual teacher. The outline 


should identify the following: 


- characteristics of the students taking the course 
namely their personal needs and attributes, their 
expectations for the course, their notions of issues 
that are imporeane as well as the skills and knowledge 
they believe to be necessary, 

- specific learning objectives to be achieved by 
students, 

- teaching strategies to be employed, 

- strategies for assessing and evaluating student 
achievement and improving student achievement, and 

- strategies for assessing and evaluating course 
effectiveness and making appropriate modifications 


where necessary. 


In planning units and lessons, the subject content must be 
translated into precise statements describing the skills, 
knowledge, and attitudes that students are expected to 


gain sizvomechevunit. 


In establishing the sequence of plans for each unit and 


the order of the units, the teacher should aim for a 


perspective on the course as a whole. Interest and 
achievement can be maintained when students know what is 


going to happen in their courses. 


MYemouulinge, Of the winstructronal Wwhits should also include 
plans for the assessment and evaluation of student 
achievement. Where the mastery of particular subject 
content is required, the pattern of ongoing assessment can 
contribute significantly to the learning process. In 
other cases the ability to inter relate subject theory and 
experiential activities may be assessed through students' 
achievements on projects, demonstrations, or problem 
assignments that involve practical applications of the 
subject content. In some cases the course objectives 
related to the skill areas of project work may be assessed 
co-operatively by the teacher and students. Students 
should always be fully aware of the assessment and 


evaluation plan at the beginning of any courses. 


5. EVALUATION 


5.1 EVALUATION OF STUDENT ACHIEVEMENT 


The evaluation of student achievement is one of the most 
important aspects of the education process. It involves 
making judgements about students progress and achievement 
in relation to program objectives. It follows that the 
evaluation and interpretation of what the student has 
learned should not be separated form the instructional 
component of a course, but should be an integral part of 


1 


Evaluation is based on the results derived from a variety 
of assessment activities. Assessment involves techniques 
that clarify what a student knows and does not know, 
understands and does not understand, and can and cannot 
do. Assessment procedures should be appropriate to the 
type of objectives, which should be stated in behavioural 
terms. These objectives may involve the acquisition of 


knowledge, skills, values, or attitudes. 


The purposes of student evaluation are: 

- to provide students and parents or guardians with 
information about individual progress in achieving 
program objectives; 

- to help students identify learning difficulties= ang 
ensure that they are corrected to enhance the learning 


process. 


- to ensure that informed decisions are made about each 
student's program by the student, by parents, and by 


teachers; 


Evaluation is a process whereby the data is conbined to 
develop a profile of student competencies and needs, and 
ways to address these needs. Evaluation also provides the 
teacher with the means of assessing his/her teaching 
methods, of judging the appropriateness of deciding what 
ewanges: to andividual or group activities are required to 


meet the needs of each individual in the classroom. 


Although there are a variety of evaluation approaches, 
three general types of evaluation are suggested for 
teachers of fashion arts programs. These three types of 


evaluation are: 


Diagnostic Evaluation: Diagnostic evaluation is usually 
done at the beginning of a course, a unit of study or when 
there is evidence to show that a student is experiencing 
difficulty. This type of evaluation should be done 
frequently and usually informally. The main purposes of 
diagnostic evaluation are to describe the level of 
achievement, determine the underlying reasons for the 
learning difficulties, and to make decisions about how best 


to support the learning process. 


Formative Evaluation: Formative evaluation occurs 


throughout a program. Its main purpose is to improve 
instruction and learning. The data collected in formative 
evaluation should be analysed and used to modify and 
improve the quality of the program and the 


teaching-learning process. 


Summative Evaluation: Summative evaluation is on-going 
throughout the course and determines the level of student 
achievement and program effectiveness. Summative 
evaluation of student achievement tends to be concerned 


with overall performance of students. 


It is important to stress that formative and summative 
evaluation are best viewed along a continuum. The results 
of formative evaluation can form the summative evaluation 


process. 


The teacher should assess student growth and progress 
through listening to, talking with, observing students as 
they are in the process of producing and thainking through 
problems. A variety of procedures can be used to describe 
Students’ growth in knowledge and skills and development of 
attitudes related to fashion arts. For example, written 
tests - including objective questions, essay questions and 
problem-solving questions should be complemented by a range 
of other approaches such as the use of checklists, 
observation techniques, diaries, fashion portfolios, 


presentations, oral presentations, anecdotal records, 


interviews, small-group activities, self-report and 
reflection, peer evaluation, research projects, fashion 
reports, media presentations, and computer simulations. In 
all instances, evaluation procedures should reflect the 
aims and objectives of the program. Specific criteria for 
evaluation of student achievement should be clear and 
understandable. The criteria should be communicated to 


students well in advance. 


The following are some suggested ways of assessing student 


growth and progress in fashion arts: 


Listening to Students: The student is the key person 
in the learning process. If the learning situation is 
to qualitatively meet their needs, then the teacher 
must listen to what the student says. This may be done 
formally and informally. Listening while students are 
involved in their own learning provides the teacher 
with the opportunity to intervene, either to support 
the student personally, ask critical questions that may 
encourage and direct progress, or suggest appropriate 


changes. 


Structuring time to hear what students think or feel is 
necessary. Students who feel listened to are likely to 
respond more positively; teachers who listen are likely 
to ensure that the needs of students are being met in 


the teaching-learning process. 


Observing: A great deal of information about student 


growth and progress can be obtained by watching the 


behaviour of students, interpreting that behaviour and 


then talking with students about the behaviour. 


Observation can be done informally as an integral part 


of the learning process. On the other hand, 


a more 


Systematic approach may be required. The use of a 


checklist, for example, may be useful to help the 


teacher assess the achievement of students. 


Checklists that are based upon specific criteria, and that 


have been systematically used in the classroom, allow 


teachers to make meaningful interpretations that 
particularly relevant to the aims and objections 


fashion arts course. 


When using observation as a method of evaluating 
achievement, the following suggestions should be 


considered: 


° use specific criteria when establishing 
checklist or observation schedule focus 


number of criteria at any one time 


are 


of the 


student 


the 


on a small 


° develop a strategy or plan for doing the 
observation 
° design the observation strategy and instruments 


based on development of the student 


° keep informal notes that can be used to enrich the 
observation data 

° vary the observation process by using audio/video 
tapes of student activities, and 

: ensure that the observation findings are 
discussed with the students and contribute to the 


learning process. 


Portfolios Fashion portiolios contain samples of a 
student's fashion work as well as descriptions of work 
experience. They are critical for students considering 
employment or post-secondary study opportunities. Each 
item within the portfolio should be original and contain a 
written evaluation statement signed by the teacher and the 
student. Some key materials that should be contained in 


the fashion portfolio are: 


. evidence of fashion reporting 

° examples of practical seminar, fashion show or 
media presentations 

. a personal portfolio that includes background 
information, personal resume, personal 
activities/involvement in the fashion world, and 


letters of reference. 


° drawings of designs or patterns 
. examples of finished products 
. descriptions of related work experience or 


co-operative education experience 


The development and maintenance of a fashion portfolio is 
one way of encouraging students to become responsible for 
their own learning. While the teacher's evaluation is 
necessary for each item in the portfolio, the personal 


nature of the portfolio encourages self-evaluation. 


Presentations: The evaluation process must be linked to 
presentations. In fashion arts this may include, for 
example, a fashion seminar or involvement in a fashion 
show. In such presentations, it is important to encourage 
a balance between the presentation of knowledge about the 


task and the individual response to the task. 


Evaluation of presentations should be based upon clearly 
Stated criteria. This criteria should be given to students 
before the presentation. Strengths and weaknesses uieula 
be discussed and self, peer and student evaluation 
encouraged. When appropriate, evaluation by work 


Supervisors should be included. 


Project: In fashion arts students should be encouraged to 
undertake projects and complete specific tasks. Where 
appropriate, imaginative and creative use of skills should 
be part of a finished product. When a project is assigned, 
the following headings may clarify the parameters of the 
tasks 

. a statement indicating the project, or choices for 


a project, 


° a precise list of objectives that indicate the 
expectations form the project cand fLorjtherstudent 
learning, 

. a description of the process that might be used 
when doing the project, including the type of 
project acceptable, 

° a timeline which identifies dates for interim 
dpatt)presentatiom of project; consultation and 
the deadline for the final project, and 


° the criteria that will be used for the project. 


Teachers should use the following list of principles as the 


basis for assessment and evaluation: 


- Continuous assessment of student achievement must be an 
integral part of the teaching-learning process. In any 
learning situation, students either are succeeding or are 
experiencing difficulty and thus are in need of 
redirection or additional help. Ongoing assessment 
identifies difficulties quickly and provides a basis for 
immediate action. 

~ Peer evaluation can have a positive effect on students if 
handled sensitively by students. As they gain experience 
in evaluating, and being evaluated by others, students 
will learn more, both directly and indirectly, about 
their achievements, abilities, interests, and 
aspirations. 


~ The form of evaluation should be appropriate to the task 


being evaluated, the kind of learning, and the stage of 
learning. The objectives of structured learning (e.g., 
in the study of principles and elements of interior 
design) differ from the objectives of less sequential 
learning (e.g., in studies dealing with the disciplining 
of young children or with human communication). 

- Care must always be taken to ensure that the effect of 


evaluation is formative and constructive. 


In summary, the evaluation of student achievement remains 
one of the most important aspects of the total education 
process. It follows that the evaluation and interpretation 
of what the student has learned should be an integral part 


of the instructional component of a program. 


5-2 EVALUATION OF FASHION ARTS PROGRAMS 


Program evaluation is integral to all phases of program 
development and implementation. Initially, data may be 
collected to determine the need for a fashion arts program 
or the modifications required to an existing program to 
meet the requirements of this guideline. In this sense, 
program evaluation provides data that can be used for 
future planning. Program evaluation has a review function; 
the main purpose is to determine whether the existing 
program is meeting the purposes for which it was planned. 
When revisions are needed, program evaluation identifies 


the direction the changes should take. 


As a guide, program evaluation should examine the following 


aspects of the fashion arts program: 


° aims and objectives 

° program design 

° Concepts. .and montent 

. teaching strategies 

° resources and facilities, and 

. evaluation of student achievement. 


Program evaluation, should use a variety of approaches and 
every effort should be made to balance the approaches so 
that a complementary perspective is provided. One approach 


can be the use of an assessment instrument such as a 


questionnaire that can then be distributed to a variety of 
individuals as such groups as students, fashion arts 
teachers, other teachers, principals, supervisory officers, 
trustees, parents, fashion industry personnel and other 
members of the community. In order to keep the program 
evaluation manageable, it may be necessary to use 
appropriate research procedures such as matrix sampling. 
Complementary approaches such as interviews, document 
analysis and situational studies are important ways of 
getting additional data that will enrich the survey 
findings. In this manner, a more meaningful picture of the 
value and worth of the fashion arts program can be 


obtained. 


6. ORGANIZATIONAL ALTERNATIVES 


6-1 SCHOOL-AND COMMUNITY-RELATED PACKAGES 


ihe, term school-related package identifies a particular 
set of courses planned by a school to provide a curricular 
emphasis for students who may have a specific educational 
Precarcersgoal in mands) Such a goal could, include post- 
secondary seducation, training in a particular field, or 
general education in a particular area of study. Through 
collaborative planning, teachers can build mutually 
reinforcing relationships among courses within a 
particular package. Further explanation of these packages 


nemtoundein OS1S,! section 5.9. 


The term community-related package identifies a set of 


courses planned by the school and the community to provide 
students with a curricular emphasis related to the major 
economic base of the community. Any package having a 
subject of concentration in fashion arts should Pie eoauce 
the student to skills and knowledge associated with a 
range of possible occupations. Such a package can be 
supportive of entry to the workplace either following 
graduation from secondary school or at bervaddutaonal study 
in a post-secondary program. Teachers may wish to follow 
the directives as outlined in OSIS, section 5.10 in the 


development of these packages. 


Through collaborative planning, teachers can build 
relationships among courses within a particular package to 
facilitate direct entry by students into employment or 
into training in a particular area of study. For exampie- 
such a package could include fashion arts, visual arts and 


business or fashion arts, English and drafting. 


6.2 WORK EXPERIENCE 


Work experience provides the student with a learning 
opportunity in the workplace, under the supervision of an 
employer and for a limited period of time without pay, as 
an integrated part of a specific course. As a component 
of the students' program, work experience gives students 
experience with a job which will allow them to practise 
and reinforce the skills and knowledge acquired in 
school. It also provides students with an orientation to 
the workplace as well as opportunities to explore other 
kinds of careers through discussions with experienced 
workers. A student could benefit from working in 
retailing or manufacturing, for example, for a short 
period of time in order to understand the nature of work 


in these areas. 


Work experience is normally limited to one or two weeks im 
any one school year and should be carefully planned in 
advance. The activities and objectives of the learning 
experiences in which the student is to be involved must be 
discussed beforehand by the teacher and the employer or 
supervisor. Evaluation reports on the student's 
experience are prepared by both the employer and the 


student. 


Every precaution must be taken to ensure the safety and 


protection of students on a job site. Safe work stations, 


special instruction on safe practices, appropriate 
clothing, and the provision of Workers' Compensation 


coverage are factors to be considered when out-of-school 


work experiences are planned. 


6.3 CO-OPERATIVE EDUCATION 


Co-operative education can be used by boards and schools 
to link the school with the world of fashion. It can 
provide students with realistic expectations of business 
and industry and a knowledge of available careers and 
their requirements. In some cases, the out-of-school 
co-operative education placements may provide necessary 
experience that is not readily available within the 
school. Such placements may include fashion and textile 
retail stores, interior decorators, garment manufacturing, 
fashion schools, cottage industries, cosmetic consultants, 
wardrobe planners, colour consultants, dry cleaners, and 


fashion designers. 


The experience in a workplace must complement the course 
being studied in school. Credited time in the workplace 
Cannot exceed two-thirds of the time assigned to the 
course. In all cases both the in-school and out-of-school 
components of a co-operative education course must 
maintain the integrity of the stated educational 
objectives. Both school officials and employers have a 
Vesponsibility to monitor each student's progress to 
ensure that the course objectives are being met. The 
parameters within which co-operative education can take 


place are set out in OSIS, section 5.ll. 
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FASHION ARTS I 


UNIT 1 FASHION FUNDAMENTALS 


a a 
The intent of this unit is to understand the basic concepts of 


fashion, the influence of fashion, and the reasons why fashion is 


constantly changing. 
eS ee ee eee 
Objective Content 
ee a Sh ce cee LAAN en ain Sor an cc academe 
Fashion in a Social Context 


Students will assess the - clothing, appearance, and 

social significance of social interaction 

fashion and its impact on 

human behaviour - interrelationship of communication 


and appearance 


- influence of clothing in verbal 
and non-verbal communication in 
maintaining sex roles, national 


identity, morality, and conformity 


Fashion Defined 


Students will define - Terminology: 
fashion and related - fashion, style, clothing, 
terminology personal adornment, dress, 


apparel 
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UNIT 1 FASHION FUNDAMENTALS 


Objective Content 


Related fashion terminology 

- fashion cycle, anti-fashion 
fashionmonger, fashion plate, 
haute couture, couture, classics, 


fad, custom, taste 


- colloquialisms; e.g., sweat shop 


The Relationship of Clothing 
andeAppearance: to Thevsekt 


Students will understand that - body image, changing social 


clothing and other forms of ideas in body types and fashion 
adornment are used to manage images 

the impression presented to - physical attractiveness, and 
others the life cycle; sex differences 


and stereotypes 
- physical irregularities and 


disabilities 
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UNIT 1 FASHION FUNDAMENTALS 


SS ee eee 


Objective Content 


eee 
Clothing & The Self-Concept 


Students will understand the - Clothing Socialization and the 
relationship of clothes and Self 
self-concept - fashion and impression 


formation among children: 
pre-play stage, play stage, 


game stage 


- role of feedback from others in 
the evolution and modification 


of self-concept 
- relationship of self-esteem to 
to the degree of satisfaction 


and interest in clothing 


- acceptance of self and clothing 
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UNI Ta FASHION FUNDAMENTALS 





Objective Content 





Clothing, Personality, and Roles 


Students will understand the - variety of forms of clothing and 
impact of appearance on others adornment used to manipulate and 
in interaction experiment with the images 


presented to others. 
eg., Status clothes, career 
apparel, hair styles, makeup, 


jewellery 


- clothing as an influencing 
factor in the acquisition and 


learning of roles 


- clothing as an influence of 


individual behaviour 
- clothes as symbols of behaviour 
patterns and roles; clothing, 


roles, and perceived credibility 


- clothing as a cue to personality 


mt ees 


UNS FASHION FUNDAMENTALS 
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Objective Content 





- clothing behaviour that involves 
acting (when clothing is used as 
a "prop") and interacting (when 
it is used as a symbol to 
communicate certain meanings to 


others ) 


werk 


FASHION ARTS I 


UNITY 2 DESIGN IN CLOTHING AND APPEARANCE 





The intent of this unit is to help students understand that design 


decisions are a vital part in the daily selection of clothing and 


adornment. 





Objective 


Students will understand 
the two general divisions 
of design: structural and 


applied 


Students will identify the 
principles of fashion 


design 


Content 


DESIGN DEFINED AND APPLIED TO 


CLOTHING AND APPEARANCE 


Structural and Applied Design 


Terminology 


- design, principles of design, 
elements of design, structural 


and applied design 


Design Theory 


Principles of design related to 


the individual and fashion 


- balance: formal, informal, 


radial 


- proportion: basic laws of 
proportion, proportion applied 


to clothing design 


ar 


UNIT 2 DESIGN IN CLOTHING AND APPEARANCE 


i aE a ee I i ae ime 
Objective Content 


SS par eS SSS SNS = EPs SSS SSS SSS SSS SSS nS 


- emphasis: repetition or 
concentration, unusual lines or 
shapes and textures, decoration on 
a contrasting background, contrast 


Or opposition, progression 

- rhythm: repetition, progression 
or gradation, radiation, 
continuous flowing lines 

- unity or harmony: "the total look" 


Elements of Design 


Students will identify the - colour, form, shape, space, line, 


elements of fashion design and texture 


Ae 


UNIT 2 _ DESIGN IN CLOTHING AND APPEARANCE 





Objective 


Content 





Students will explore the use 
of colour in relationship to 


clothing selection 


Students will analyze 


principles of colour theory 


Colour and Fashion 


properties of colours and the 


effects of combining colour 


colour, mood and feeling 


fashion colour prediction 


colour psychology and the marketplace 


personal colour selection 


- personal colour analysis methods 


Colour systems and Harmonies 


dimensions of colour: 


- hue, value, chroma or intensity 


colour systems: 
- the Prang Colour System 
- the Munsell System 


- computerized colours 


wardrobe planning based on 


"personal colours" 


274 = 








UNIT 2 DESIGN IN CLOTHING AND APPEARANCE. 
Objective Content 
Students will understand - terminology: form, shape, space, 
the interdependent function and line 


of form-shape-space and line 
- relationship of form-shape-space 


and line 


- shape - the silhouette in 


clothing; space 


- lines 
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UNIT 2 DESIGN IN CLOTHING AND APPEARANCE 
Objective Content 
DescuLe 
Students will understand - components that determine texture 


the visual and sensory 


aspects of texture - terminology: texture, hand 


- fashions in texture 


- selection of texture 


= texture related to skin and hair 


- expressing personality through 


texture selection 


- harmony in texture combination 


=Eecontrastcot texture! wrth 


accessories 
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UNIT 2 DESIGN IN CLOTHING AND APPEARANCE 





Objective Content 





Fabric Design 


Students will discover the - terminology 
techniques of obtaining | | - pattern, motif, fabric design 
design in fabric 
- pattern and motif 
- geometric, realistic, 
Stylized, abstract 
- combinations of motifs 


- pattern and arrangement 


- fabric design related to garment 
construction 
- effects of fabric design on 
the body 
- combining prints 
- fabric design and light source 
- fabric design and distance 


- fabric design and texture 
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UNIT 2 DESIGN IN CLOTHING AND APPEARANCE 





Objective Content 





Facial Design 


To understand the application 


head, face and neck conformation 
of design in achieving 
emphasis in the face or - ideals and standards of beauty - 


personality area males and females 
- facial ornamentation 


- use of cosmetics - for men and 
women, styling of beards, 
moustaches and side burns, styling 


of eyebrows and lips 


- cultural and historical perspective 


of facial ornamentation 


Facial framing details - 


men and women 


- hair design, hats, jewellery, eye 
glasses, necklines, scarves, and 


any other type of ornamentation 
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‘UNIT 2 DESIGN IN CLOTHING AND APPEARANCE 





Objective Content 





Aesthetic Perceptions in Cloummag 
and Appearance 


Students will foster an - aesthetic evaluation of clothes 
objective perception of and forms of adornment 
appearance 


- emotional and expressive 


components of clothing 


mete] hime 
FASHION ARTS I 


UNEL Ss FASHION PRODUCTION I 





The intent of this unit is to provide students with an awareness of 
the raw materials from which apparel and accessories are made and the 


application of these materials in garment construction. 


Objective Content 


THE MATERIALS OF FASHION 


TEXTILES 


From Fibre to Fabric 


Students will assess the } - the necessity.of harmony between 
reasons for studying raw materials and fashion design 
textiles 

Students will recognize and - textile terminology: 

understand the professional textiles, fabric, fibres, 
language of the textile natural fibres, synthetic 


fibres, yarn; leather, fur 


- fabric sequence 
- fibres to fabric 
- fibres to yarn to fabric 


- fibres to finished goods 


UNIT 3 
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FASHION PRODUCTION I 





Objective 


Students will study fibres 
as the basic building 


blocks of textile products 


Content 


Fibre Classification 


- natural fibres 
- sources: animal, vegetable, 


mineral 


- synthetic fibres 
- sources: wood pulp, petroleum, 
natural gas, air 
- two basic types: 

- cellulosic fibres from 
cellulose - rayon, triacetate, 
acetate 

- non-cellolosic fibres: 


sources, major generic names 
- unique features of some fibres 


- Comparison of fibres for 
apparel use, body and skin 
comfort, 
staining/laundering, 
shape retention, and 


Dil lind; 
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UNIT 3 FASHION PRODUCTION I 





Objective Content 


- recent technological developments 
in fibres and resulting new apparel 
use, e.g., improvement of nylon for 
athletic wear, polyester with 
cotton-like characteristics, PBI 


for space suits 
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UNIT 3 FASHION PRODUCTION I 





Objective Content 





Cloth Construction Methods 


Students will know the - Weaving, knitting, felting, 
principle methods of braiding, bonded web, and 
constructing cloth non-wovens, laminating, knotting 


crocheting, and lace 


- leather and fur 
- synthetic leathers 
- use of feathers, jewels, 
sequins and other materials 


in cloth construction 


Fabric Performance in Garments 


Students will analyze the - The effects of the relationships 
relationship between between fabric and garment 
fabrics and garments construction 


- Performance, use, and care of 
fabric currently available and 


used in ready-to-wear garments 


Sage 


UNITS FASHION PRODUCTION I 





Objective Content 





- The relation of some of the 
physical and chemical 
characteristics of fabrics and 
yarns to the performance, uses 


and Caresof fabrics 


= Characteristics lor fabrics. of 


current interest 


A summary of features and selling 
points of commonly used fabrics 


Students will relate the - natural, synthetic, blends, 
features of fabrics to mixtures, laminates, stretch, and 


various textile products fabrics of current interest 
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UNIT 3 FASHION PRODUCTION I 





Objective Content 





Textile labelling 


Students will understand - labels; "ideal label"; guarantees; 
the purpose of government tags 
legislation in the textile 
industry - Canadian and American label 
legislation: 
- Canadian Textiles Materials 
Marketing Regulation, 1959 


- Wool Product Labelling Act, 1939 


- Flammable Fabrics Act, 1952 


- Textile Labelling Act, 1972 


- U.S. Textile Fibre Products 


Identification Act 1960 
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UNIT 3 FASHION PRODUCTION I 





Objective Content 


Science of Laundry Procedures 


Students will learn the - the selection of fabrics in 
care of natural and garments that are appropriate 
synthetic fibres for life style and/or availability 


of laundering facilities 


- water, water softeners, types 
and uses of soaps and detergents, 
bleaches, fabric softeners, 


stiffening finishes 


- methods of laundering and dry 


cleaning: equipment, processes 


- methods of drying: drying 
equipment, special techniques 


- e.g., drip dry fabrics 


- methods of ironing and pressing: 
equipment, techniques of 


ironing and pressing 


- stain removal: techniques, 
appropriate use of professional 


dry cleaners 


UNIT 3 


Objective 


Students will employ 
techniques involved in 


creating garments 


= heG oe. 


FASHION PRODUCTION I 


Content 


Fabric Construction in Clothingmton 


Men, Women, and Children 


- The effect of various methods of 
fabric construction on the 


characteristics of garments 


Construction Techniques 


- Construction techniques 
appropriate for garments to be 
constructed 
- fabric and design selection; 

fabric and pattern preparation; 
fundamentals of fabric cutting; 
stabilizing edges; seam and 
seam finishes; facings; hems; 


fundamentals of pressing; 


- Construction of a garment that 
reflects the student's needs and 


interest 
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UNIT 3 FASHION PRODUCTION I 





Objective Content 





- work habits that facilitate 
completion of tasks: lighting, 
comfort of the sewer, work plan, 
sequencing furniture in the work 


area 


- large and small equipment such as 


sergers, electronic sewing machines 


- use of new guidelines in sewing 
that enhance the ease and 


efficiency of project completion 
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FASHION ARTS I 


UNIT 4 


FASHION MERCHANDISING 





The intent of this unit is to understand the field of fashion 


merchandising 





Objective 


Content 





Students will investigate 
the different types of 
retailing, the circumstances 
and period of their origin, 
and the part that each plays 


in the business of fashion 


The Retailers of Fashion 


- Retail Marketers of Fashion 


Merchandise 


- department stores, apparel 
speciality stores, chain store 
retailers, mail-order houses/ 
catalogues, discounting 
retailers, franchises of 
designers and manufacturers, 


private showings 
- Diversity of Fashion Retailing 


- needs of various clients, from 


high-fashion to discounted items 


- Career Direction: introduction 


to the relationship of the various 


requirements of fashion merchandising 


skills to a job related concept 
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UNIT 4 FASHION MERCHANDISING 


Objective Content 


- shopping centres 


- other types of retail formats: 
direct selling (door-to-door 
and party plans), flea market 
retailers, catalogue showroom 


retailers, electronic retailing 
- the use of the media by 


retailers to promote fashion 


merchandising 


Fashion Merchandising and 


Terminology 
Students will recognize and - terms related to fashion 
understand the professional merchandising such as couture, 
language related to the high fashion, mass-market, 
various aspects of fashion consumer demand, seasonal and 


merchandising cyclical timing 
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UNIT 4 FASHION MERCHANDISING 





Objective Content 





Business Skills 


Students will analyze - Business organization knowledge, 
business organizations and financial and selling skills, and 
practice effective business product knowledge required for 
skills related to fashion the preparation for fashion 
retailing merchandising through work 


experience and co-operative 


education 
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UNIT 4 FASHION MERCHANDISING 





Objective Content 





Auxiliary Fashion Enterprises 


Students will understand - Fashion Information and 

the auxiliary fashion Advisory Services 

enterprises, how they 

function, and the vital - fashion information services, 
part they play is the image consultants 


fashion business 


- Resident Buying Offices 


- Fashion In the News Media 


- fashion magazines such as Flare, 
W, Esquire, Vogue, Gentlemen's 
Quarterly and their role; 
dependence on advertising revenue; 


services to the industry 


- trade publications such as 


Women's Wear Daily, 
Daily News Record, Style 


- newspapers and general 


magazines 
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UNIT 4 FASHION MERCHANDISING 





Objective Content 





- television: public and 


closed-circuit 


- Advertising and Publicity 


Agencies 


- advertising agencies; 


publicity and public relations 


firms 


- The Fashion Group 


- Canadian, American 


- Other Fashion Enterprises 


- cottage industries; 


consultants; market research 


agencies; trade associations 





SG ot 


UNIT 4 FASHION MERCHANDISING 





Objective Content 





Consumer Behaviour 


Students will identify the - Analysis of Consumer Behaviour 

the effects of consumer 

behaviour on fashion - a recognition that the consumer 
ultimately decides the direction 
of fashion through their acceptance 


or rejection of an offered style 


The Changing Nature of Fashion 


- Students will analyze the fashion trends 


factors involved in the 
changing nature of fashion - how fashion begins, moves and 


disseminates 


- why fashion cycles are important 


to the designer, manufacturer and 


merchandiser 
Students will understand - Theories That Are Used To Predict 
that fashion is ina the General Acceptance of a New 
constant state of change Style 
and that fashion - Trickle-Down Theory, 
‘merchandisers must develop Trickle-Across Theory, and 


a sense of fashion movement Bottom-Up Theory 
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FASHION ARTS I 


UNIT 5 


CAREER PLANNING 


The intent of this unit is to help student examine a variety of 


fashion careers. 


Objective 


Content 


Employment and Educational 
Opportunities in Fashion 


Students will investigate - 
the present and changing 
job market and careers 


available in fashion 


investigation of employment 
opportunities that exist in the 
fashion industry available in 
1.e., fashion and fabric 
production, apparel manufacturers 
and retailers, and satellite 
industries such as cosmetoloay, 
media work, promotion, and 


photography consultancy 


investigation of community-based 
resources regarding job search 


and educational requirements 


investigation of local, provincial, 
federal, and international colleges 
and universities that provide 


fashion programs . 
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UNIT 5 CAREER PLANNING 





Obj ective Content 





Employability Skills 


Students will develop work - competencies required for various 

and employability skills fashion careers 

necessary to enter a fashion 

career - opportunity to explore and 
practice basic job skills, which 
include preparation of a resume 
and a fashion portfolio, telephone 
techniques, job interview skills 


and follow up methods 


- appropriateness of dress at work: 
both written and unwritten dress 
codes in the job market with 
practical experience in planning 
and assembling a basic working 


wardrobe 
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UNIT 5 CAREER PLANNING 





Objective Content 





Technological Change and Fashion 


Careers 
Students will predict how - changes in the work environment due 
technological change will to technological, economic and 
affect careers in fashion social and social change; the impact 


of technology and computerization 
resulting in redistribution of jobs 
which may lead to unemployment, 


and/or job retraining 


- through a life span perspective, 
an investigation of reasons for 


changing jobs 


- recognition that individuals may 
have several different jobs in 


their life time 


FASHION ARTS II 


Structure of the Course 


The course consists of the following units: 


Pages 
es Fashion and Behaviour 98 
2. Fashion Production II 108 
or Fashion Design 120 
ie Fashion Merchandising 126 
s5 


Be Fashion in the Future 
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FASHION ARTS II 


Unit: 1 FASHION AND BEHAVIOUR 


The intent of this unit is to understand the importance of the 
impact of clothing on individual and group behaviour, and the 
function of apparel communication as a vital part of everyday 


social interaction. 





Objective Content 





GLOTHING & PERSONAL 


ADORNMENT IN EVERYDAY LIFE 


Students will understand . Psychological and sociological 
the social purposes of influences of dress 

clothes and personal 

adornment in daily - Role of appearance in everyday 


interactions life 


Origins of dress and adornment 


- Purposes of dress and adornment 
- modesty: socialization; 
cross-cultural variations; 
historical variations; 


Situational variations 
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CON oe FASHION AND BEHAVIOUR 





Objective Content 





- adornment: universality; 
purpose; forms; functions; 
sexual attraction; status 


expression 


- protection and utility: 
functional clothing for 
physical protection; 
psychological protection with 


clothes; disfunctional clothes 


SOCIOCULTURAL VARIATIONS 


IN DRESS 
Students will investigate . Dress as an Aspect of Culture 
sociocultural patterns that 
influence collective forms , Characteristicssof (Culture in 
of clothing behaviour Relation To Clothing Customs 


- cultural transmission of 
elothning (mental and/or 
physical ‘artifacts te.gq., 
appearance-related 
stereotypes, jewellery, 


wedding gowns 


UNIT 1 
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FASHION AND BEHAVIOUR 





Objective 


Content 





Students will recognize that 
although dress and adornment 
are universal aspects of 
culture, many variations in 
these forms exist across 


cultures 


- cultural learnings/socialization 
of socially acceptable patterns 


of dress 


- cultural sharings: the 
assignment of common 


meanings to clothing symbols 


- cultural transformation: an 
ongoing process of change 
at different rates in 
different cultures e.g., 


Sari in India 


. Diversity iIneculturear 


Patterns for dress and 


adornment 


- variations in cultural dress 
patterns due to technical 
(material), aesthetic, moral 


and ritualistic factors 
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UNIT 1 FASHION AND BEHAVIOUR 





Objective Content 


- example of technical (material) 
patterns: 
- change in apparel because of 
the change in housing due to 
central heating and air 


conditioning systems 


- new fabric production such as 
the development of polyester 
resulting in new types of 


knit fashions; 


- apparel production using 
computerized processes, 


robotic power 


- aesthetic patterns and 


cultural variations 


- moral patterns: the social 
norms of folkways, customs, 
mores, and laws in relation 


to clothing and adornment 
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UNIT 1 FASHION AND BEHAVIOUR 


Objective Content 


- ritualistic patterns: 
rituals related to an 
individuals' status (e.g., rites 
of passage and the wearing of 
red wedding costumes in Middle 
and Far Eastern cultures) and 
the community's status, as a 
whole (e.g., wearing a team's 


colours to a football game) 


- Patterns of Intraculture Change 


Students will assess - speed and nature of fashion 
various factors that change as influenced by class 
influence the change of structure (e.g. uniform - 
fashion within a culture like garments in China) 


- variances among socioeconomic 


classes and their dress 


UNIT 1 


Objective 


Students will investigate 
the ways that intercultural 
contact frequently leads to 


changes in style of dress 
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FASHION AND BEHAVIOUR 


Content 


- sex roles: relationships 


between the sexes as 


influencing fashion change 


cultural values with respect to 
youth and children as reflected 

in clothing (e.g. children dressed 
as miniature adults prior to the 


eighteenth century) 


influence of sports and 
leisure on fashion trends 


(e.g. jogging suits) 


fashion change promoted by 


transportation and communication 


cultures that retard fashion 


change 


Patterns of Intercultural Change 


- the process of “acculturation" 
in dress as an adoption of styles 
and a blending of cultural 


elements takes place 


UNIT 1 


Objective 


Students will understand how 
cultural or ethnic identity is 
one form of identity expressed 


through clothing 


Students will understand how 
dress is a factor in group 


and organizational behaviour 
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FASHION AND BEHAVIOUR 


Content 


Cultural and Individual 


Identity and Fashion 


variations in dress of first, 
second, third, etc. 


generation persons 


cultural meanings assigned to 
clothing symbols to enhance 


cultural identity 


analysis of Canadian fashions 
which have been influenced by 


cultural and racial traditions 


CLOTHING & APPEARANCE IN 


INTERPERSONAL BEHAVIOUR 


Aesthetic Perceptions & Dress 


Clothing Awareness 


UNE EES 
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FASHION AND BEHAVIOUR 





Objective 


Students will access the 
influence of group and 
organizational clothing norms 
on the individual and the 
influence of the individual 


in shaping these norms 


Content 


Role of Clothing & Personal 
Adornment in Nonverbal 


Communication 


- "negotiation of identities" by 
presenting roles, moods, values, 


and attitudes to others 


- clothing as a definition of 


Situations 


Perception of Appearance in 


Interpersonal Relations 


Clothing & Group Behaviour 


Clothing as a Factor in Group 


Dynamics 


- clothing and group 

cohesiveness and acceptance 
- power and influence and fashion 
- uniformity, conformity and 


individuality 
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UNIT 1 FASHION AND BEHAVIOUR 


Objective Content 


Role of Dress in 


Organizational Behaviour 


- purpose of dress codes in 


organizations 


- purpose of ayeee codes in 
service organizations, 
production (factory) 
settings, hospitals, police 
and military organizations, 


religions organizations 


UNIT 


Objective 


Students will understand 
that wardrobe planning 
needs to consider such 
factors as dress codes, 
age appropriateness, 
geographic location, 
local customs, sex, 
occupation, lifestyle 


and income 
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FASHION BEHAVIOUR 


Content 


Wardrobe Strategies 


Planning and Collecting 


Wardrobes 
- Be ecu dc dress 
- Power dressing 
- Dressing for the Tobe ree 
- Dressing on the Job 
- Clothes for Personal Life 
- Dressing for special occasion 
- Travel Wardrobes 
Hiteinec Lothing 


- Fit Motion 


- Sizing of clothing for women, 


men, infants and children 
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FASHION ARTS II 


UNIT 2 FASHION PRODUCTION II 


The intent of this unit is to provide students with an 
awareness of the importance of the producers of materials 
in the fashion industry, i.e., yarns, fabrics, and to 


investigate the mass production of clothing in Canada. 





Objective Content 





FROM YARN TO FABRIC 


Student will study methods - Types of yarns 

by which fibres are 

converted into yarns - single, ply, cord, 
convered, blended, novelty; 
staple fibres; synthetic 


fibres: wet, dry, melt 


- Yarns made from tape 


fibres 


- cotton: carded and 
combed; flax: line 
and tow; wool: woolen 
and worsted; silk; 
synthetic: 
monofilament and 


multifilament 
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UN le 2 FASHION PRODUCTION II 
Objective Content 
Student will study basic - Basic Weaves 
weaves - plain, jacquard, twill, satin, 
pile 
Students will study the - Weft knitting 
fabric construction method - jersey, rib, purl knits 
Of knvccing 
- Warp knitting 
- tricot, raschel knits 
Students will know the - Fabric preparation 
process of COonvercing, 1.€., - bleaching, scouring, singeing 


transferring raw fabrics 
into a suitable state for - Fabric colouration 
end use - Dyeing: 
= SOlULION,. clock, yarn, pDLece, 


cross, union 


- Printing: with dyes or pigments 


- Methods of Dining 
- roller, stencil, screen, 
rotary screen, discharge, 
resist, tie and dye, block, 


heat transfer 
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UNIT 2 FASHION PRODUCTION II 
Objective Content 
Students will identify the - Processes: 
process known as finishing - mercerizing, calendering 
which make fabrics more glazing, embossing, napping 
attractive and/or functional weighting, shrinkage-control, 


water-resisting, crease- 
resisting, durable-pressing 


heat-setting, fulling, beetling 


- the complexities of textiles 
that allows fashion professional 
such as apparel designers, buyers, 
and merchandisers to make informed 


choices 
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UNIT 2 FASHION PRODUCTION II 
Objective Content 
Students will investigate - The Canadian Textile Industry 


the textile industry in 


Canada and the international - Brief history of the Canadian 
factors that impact on the Textile Industry 


Canadian textile industry 
- Factors affecting the 

prosperity of the Canadian 

Textile Industry 

- comparative cost and quality 
of domestic and imported 
textiles 

- size of the Canadian market 

- initial cost of items 

- number of Canadians employed 


=—"tarerro and. world=ctrade 


- effects of free trade between 


Canada and United States 
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UNIT 2 FASHION PRODUCTION II 





Objective Content 





- Textile Trade Shows 


- New York Fabric Show 


- Competition from international 


textile industries 
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UNIT 2 FASHION PRODUCTION II 
Objective Content 
Students will research - Post-secondary programs in 
post-secondary education textiles 


programs and jobs in the 
textile industry - Entry-level Jobs for Textile 


Technology Graduates 


- assistant converter/converting 
clerk, assistant piece goods 
buyer, sales trainee, fabric 
technician, knit grapher, 
quality control trainee, 
assistant stylist, textile 
artist, textile designer, yarn 


merchant 
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UNIT 2 FASHION PRODUCTION ITI. 


Objective Content 


Garment Production 


Students will know terms - Fashion Production Terms 
related to the production - cutting picket, grading, 
of a line — marking, cutting, bundling 
Students will investigate - Developing of New Designs by 
the process of developing a Designers 


line of garments 
- a price range for a particular 


market segment 
- consideration to availability 
and cost of materials, 
production techniques, labour 
costs 
- Steps in Preparing a Line 
- drawing board sketches or muslum 


- sample garment 


- checking of design for 


production feasibility 
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UNIT 2 FASHION PRODUCTION II 





Objective Content 





- assigning style numbers to 


garment 


- production of master pattern 
in sample size by pattern 


maker 


- Making of duplicate samples 
for other offices or trade 


shows 
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UNIT 2 FASHION PRODUCTION II 
Objective Content 
Students will chart the major - Creation of new designs by 
process in making and the design department 


marketing apparel, i.e., 
design, production, and sales - Production division produces designs 


in various sizes and fabrics 


- Sales division markets the line 


of apparel 


- The advance planning of seasonal 


lines or collections each season 
- summer lines presented in January 


- first fall lines presented in 
March 
- second fall lines presented in 


April 


- resort/early spring lines 


presented in August 


- spring/early summer lines 


presented in October/November 


UNIT 2 


Objective 


Students will investigate 
"best seller" lines in local 
stores for a category of 
clothing and determine the 


factors for the lines' appeal 
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FASHION PRODUCTION II 


Content 


- Categories for Men and Women: 


- swimwear, sportswear, 


office wear, 


Shirts, Coats, Sweaters, Suits 
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UNIT 2 FASHION PRODUCTION II 
Objective Content 
Students will investigate - Careers in the Garment Industry 
Careers available in the - the garment industry and the 
garment industry jobs related to fashion 


- Careers with Manufacturers and 


Textile Firms 


- showroom trainee, sales trainee, 
assistant piece goods buyer, 
merchandising assistant, 
production assistant, shopper/ 
stylist trainee, qradeces 
markers, pattern maker, sample 
maker, designers, consulting 


engineer 


UNIT 2 


Objective 


Students will apply current 
techniques of fashion 
construction to garment 


creation 
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FASHION PRODUCTION II 


Content 


- Fashion Construction 


- Emphasis on new techniques 


from industrial sources 
- Working with knits 
- Use of fusables and glueables 


- Use of electronic machines and 


sergers 


Variety of techniques for closures, 
waistbands, pockets, collar, sleeves 


and cuffs; £14 


Emphasis on time management in 
garment construction, using 


small blocks of time 


Planning and arranging sewing 


space 
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FASHION ARTS II 


UNIT 3 FASHION DESIGN II 





The intent of this unit is to enable the student to understand the 


role of the designer in initiating and creating new fashions. 
ee eee 
Objective Content 
i ey a 
PRINCIPLES OF FASHION DESIGN 


Students will develop an - The constant in "Fashion As Change" 
understanding of the 
changing nature of fashion - Why fashions change 


- Fashions reflect their "times" 


- newsworthy events and 
- social values and ey 
- technological developments 
- Fashion: A "Follow-the-Leader" 
Process 
- The Fashion Cycle 
- How Fashions Originate 


- The Role of designers 


- The Prediction of Fashion 


UNIT 3 


Objective 


Students will discuss the 
influential designers, past 
and present, and their 
influence upon the world of 


fashion 


gad 


FASHION DESIGN II 


Content 


Distinguished Canadian, American, 


and International Designers 


- Canadian designers such as 
Alfred Sung, Marilyn Brooks 


Pat McDonough 


- American designers such as 
Geoffrey Beene, Liz Chaiborne, 
Norma Kamali, Donna Karan, Perry 
Ellis, Mary McFadden, Ralph 
Lauren, Calvin Klein, 

Oscar de la Renta, Ann Klein, 


Bill Blass 


= Paris and Italian Haute Couture 
designers such as Christian 
Dior, Salntebaurent, Pierre 


Cardin, Guy Laroche, Ungaro 


- European Ready-To-Wear Fashion 
Centres: French, Italian, 


English, West German 
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UNIT 3 FASHION DESIGN II 





Objective Content 





- Fashion Centres in the Orient 


- Japan 


- Major Low-Wage Production Centres 
- Hong Kong, Taiwan and South 


Korea, People's Republic of 


China 
Students will develop - Designers such as Alfred Sung, 
profiles on current Auckie Sanft, Marilyn Brooks, 
fashion designers Pat McDonough, Laura Ashley, 


Norma Kamali, Donna Karan, Anne 
Klein, Calvin Klein, 


Georgia Armani 


Students will investigate - Support Programs 
methods of financing a 
designer's career including - Youth Venture programme 


Support programmes (Ministry of Skills Development) 


- New Ventures (Ministry of 


Industry, Trade and Technology) 


- Small Business Loans 
(Department of Regional 


Industrial Expansion) 


ele 


UNIT 3 FASHION DESIGN II 
Objective Content 
Students will employ - Fashion Drawing 


techniques used in 

designing a garment - An examination of fashion 
sketches as distinctive from 
descriptive drawing, l.e., 


exaggeration and idealism 


- Emphasis on styling details 


- Purpose of the fashion drawing 


and the way the fashion 


illustration is portrayed 


- Development of Drawing Skills: 


Imitation or Copying 


- Illustrations 


- Drawing of the body as 


interpreted as a fashion figure 


= Drawing of Clothes 
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UNIT 3 FASHION DESIGN II 


Objective Content 


- Use of more complicated media 
such as paint, felt pens, 
pencils that are used to 


achieve different effects 


- Drawing of current fashion 


figures 


- Drawing of hands 


- Drawing of fashion faces 
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UNIT 3 FASHION DESIGN II 


Obj ective Content 


- Analysis of Advertisements of 


Drawing for Current Merchandise 


- fashion newspapers such as, 
Women's Wear Daily, Style 
Magazine, New York Sunday Times 


Fashion Supplement 


- Analysis of Major Retailer's 


Advertising Format and Style of 


Illustration 
Students will investigate - Overview of fashion careers that 
careers in fashion design require sketching 


- Designers use sketches to allow 
pattern makers to interpret 


their ideas 


- Illustrators create fashionable 


images for a product or a store 


- Buyers use sketches to make 


notes of garments they purchase 


UNIT 4 FASHION MERCHANDISING 
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The intent of this unit is to have students understand that as 
retailers provide goods for consumers, they also serve as listening 
posts on the consumer front and act as a medium for disseminating 


information and stimulating demand for fashion products. 





Objective Content | 





The Business of Marketing Fashion 





Students will understand - The business of fashion including 
the complexity of the all companies and individuals 
Canadian fashion industry, concerned with production 

its scope, economic distribution of textile and apparel 
importance, and marketing goods 

practices 


- The consumption of fashion goods and 


the influential role of the consumer 


Conceptualization of the Fashion 


Process 


- Five Sequential Phases: 
is invention and introduction 
2. fashion leadership 
3. increasing social visibility 
4. conformity within and 
across social groups 


5. decline and obsolescence 


ed tle 


UNIT 4 FASHION MERCHANDISING 
Objective Content 
Students will analyze the - Behavioural Science Models of the 
behavioural science models fashion process: 


of the fashion process 


Sociological, communication, 
psychological, economic, 
cultural, geographic, 
historical, aesthetic, 


and business marketing models 


Federal and provincial legislation 


affecting the fashion business 


Fashion imports and the Canadian 


fashion industry 
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UNIT 4 FASHION MERCHANDISING 


Objective Content 


- The Marketing of Fashion 


The student will develop - Advertising Skills: 

skills required in fashion 

marketing - power of advertising and 
fashion promotion to 


generate consumer interest 


- The use of TV., newspapers, 


magazines, and other media 
- Creative Display Skills: 
- visual merchandising 
explored through effective 


displays 


- current trends, fashion and 


store image and design 


UNIT 4 


Objective 


Students will practice 
effective communication 
skills necessary for success 


in the fashion world 
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FASHION MERCHANDISING 


Content 


- Communication Skills: 


- fashion writing, fashion shows, 
fashion commentary, and fashion 
videos, as a means to experience 
co-operation, self-evaluation, 
confidence, poise and 


responsibility 
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UNIT 4 FASHION MERCHANDISING 





Objective Content 





Apparel Merchandising for 


Men's, Women's and Children's 


Students will analyze the - Economic Importance in Canada 
economic importance of 

apparel merchandising in - History and Development 
Canada | 


- From Design Concept to Retailer 
- Location of Fashion Markets 
- Canadian Production and Imports 


- Fashion Explosion in Men's 


Accessories 


UNIT 4 


Objective 


Students will understand 
that the accessories and 
intimate apparel industries 
are an integral part of the 
fashion business and that 
accessory design relates 


to apparel design 
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FASHION MERCHANDISING 


Content 


Fashion Accessories and Intimate 


Apparel 


- The Accessories Industries 


- The Business of Accessories 


- Economic importance 


- Nature of the Industry, Economic 
Importance, Marketing, and Role 
Of Imports: Lor: 

Shoes 

Hosiery 

Handbags and Small Leather 
Goods 

Gloves 

Millinery 

Jewelry 

Other Accessories such as 

sunglasses, scarves, belts 

handkerchiefs, umbrellas, 


and wigs 


- Intimate Apparel 
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UNIT 4 FASHION MERCHANDISING 





Objective Content 





Clothing Needs and Buying Guides 
Throughout the Life Cycle 


Students will analyze factors - Recognizing quality in wearing 
that contribute to apparel apparel 

Satisfaction for various - fabric components 

ages and activities - supportive fabrics 


- finishing details 


- Relationship of Price to 


Quality 
- Clothing for the business world 


- Infant Wear and Children's 


Clothes 
- Dress for Physical Activities 


- Clothing and Energy 


Conservation 
- Consumer Aids 


- Techniques for Wise Buying 
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UNIT 4 FASHION MERCHANDISING 


Objective Content 


- Shopping 


- Care and Maintenance of the 
Wardrobe 
- daily and periodic care 
- storage arrangement and 


management 


UNIT 4 


Objective 


Students will investigate 
the nature of 
entrepreneurship in 


fashion 
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FASHION MERCHANDISING 


Content 


ENTREPRENEURSHIP IN FASHION 


- entrepreneurship in light of 


social, technological and 
economic change: investigation 
of the wide number of 
possibilities that exist for 
starting one's own business with 
a focus on community needs, 
financial resources and shifting 


demographic patterns 


examination and discussion of 
the rights and responsibilities of 
employers and employees, including 


reference to A Guide To The 


Employment Standards Act, 
The Workers' Compensation Act, 
Occupational Health and Safety 


Act, and new legislation 


examples of fashion 


entrepreneurship in Canada 
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UNIT 5 FASHION IN THE FUTURE 


The intent of this unit is to predict the future of fashion by 
studying fashion history to reveal the trends and factors that have 
shaped times past, and to survey the present in order to make 


statements about current fashion and to predict fashion in the future. 
Objective Content 


Historical Patterns of Fashion 


Students will analyze the - Similarities and differences 
fashions in various time between today's fashions and 
periods of history those of the past in various 


parts of the world 


dress of ancient and Medieval 


times 


- Renaissance and onward in 


Western Europe 


= aristocratic tashion from which 


comes our major fashion image 


- nineteenth century 
industrialization mechanization 
of sewing and garment production, 


democratization of fashion 
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UNIT 5 FASHION IN THE FUTURE 


Objective Content 


- twentieth century: impact of 
current events 
- the role of the couturier 
and the designer 


- fashion revivals 
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